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LEADERSHIP  INNOVATIONS 


"Wars  may  be  fought  with  weapons,  but 
they  are  won  by  men.  It  is  the  spirit  of  men 
who  follow  and  of  the  man  who  leads  that 
gains  the  victory." 

Geit.  George  S.  Patton 

"The  only  way  to  lead  people  is  to  show 
them  a  future;  a  leader  is  a  dealer  in  hope." 

Napoleon  Bonaparte 


THESIS 

Innovation  plays  a  key  role  in  winning  wars  and  battles.  For  that  reason, 
military  education  should  direct  a  major  part  of  its  efforts  toward  teaching  innovation  to 
its  leaders. 


INTRODUCTION 

The  relationship  between  leadership  and  innovation  has  many  facets.  However, 
two  major  aspects  of  this  relationship  require  special  emphasis,  namely: 

1)  innovation  in  leadership,  which  takes  into  account  the  role  and 
.  significance  of  ^ovation  forjeadership.  and 

2)  leadership  in  irmovation,  which  is  not  simply  a  reversal  of  the  terms,  but 
an  understanding  of  the  need  to  lead  in  the  development  of  innovatiotL 

In  order  to  check  the  validity  of  my  thesis,  first,  I  would  like  to  reflect  on  vdiat 
historians  have  said  about  the  subject.  Military  history  consists  of  legends  and  real 
stories,  descriptions  and  explanations  of  how  this  or  that  leader  used  new  ideas  in 
technology  or  in  strategy  to  gain  his  objectives. 
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“Sparta  produced  the  best  heavy  infantry  in  the  Hellenic  world...  Her  victories 
over  the  armies  of  other  Greek  city-states  were  the  victories  of  whole-time  regular  forces 
over  citizen  militias...'"  This  was  innovative  for  that  time. 

“The  effort  to  find  a  tactical  organization  in  which  fire  power  and  infantry  shock 
tactics  could  be  combined  led  to  the  major  innovations  of  Maurice  of  Nassau  at  the 
beginning  of  the  seventeenth  century...  Gustavus  Adolphus  developed  and  applied  these 
methods  successfully  in  war,  and  the  system  he  evolved  persisted  in  essentials  well  into 
the  twentieth  century."^  These  and  other  iimovations  brought  Gustavus  Adolphus  “great 
victories"  and  earned  him  the  title  of  "genius." 

Closer  to  our  times  -  were  the  Napoleonic  wars.  “The  power  of  the 
Revolutionary  army  was  not  only  due  to  their  numbers  and  enthusiasm...  It  was  also  due 
to  the  intelligent  aDolication  of  ideas  borrowed  from  innovators  in  the  old  roval  army...  In 
summary  form,  these  ideas  called  for:  (1)  infantry  tactics  based  on  the  column  for  rapid 
maneuver  and  deployment;  (2)  the  exploitation  of  improved  artillery  for  quick 
concentration  against  a  hostile  line;  (3)  and  the  organization  of  armies  into  ’divisions’  for 
greater  strategic  flexibility,  surprise,  and  ease  of  foraging."^  Keep  in  mind  that,  for 
Napoleon,  this  was  "borrowing"  ideas  -  not  “producing”  them. 

We  are  more  familiar  with  recent  technological  innovations.  The  mere  mention 
of  tanks,  aircraft,  submarines,  missiles,  and  the  impact  of  the  atomic  bombs  used  against 
Japan  in  1948*  would  be  sufficient  to  emphasize  the  role  of  modem  technological 
innovations  in  waging  war. 

While  the  exploitation  of  innovation  has  helped  to  achieve  success  in  war,  the 
lack  of  an  ability  to  produce  innovations  and  to  employ  them,  has  led  to  defeat 

“The  French  came  into  World  War  I  the  slaves  of  an  abstract  military  concept 
which  was  totally  invalid..."’  During  their  first  offensive  in  Lorraine  which  failed,  they  lost 
1 300,000  soldiers;  this  was  nearly  one  third  of  the  total  losses  that  the  French  suffered 
throughout  the  entire  World  War  I.  The  British  made  a  similar  mistake  in  miscalculating 
the  force  of  machine-guns.  On  the  26th  of  September  1915,  they  lost  385  officers  and  7,861 
enlisted  firom  a  force  of  10,000. 


J.W.  Hackett  ascribes  the  same  reason  for  both  the  French  and  British  losses: 
'^either  had  the  intellectual  capacity  to  evaluate  the  importance  of  new  techniques  or  the 
imagination  to  break  the  bonds  of  [their]  own  experience."* 

The  lack  of  leadership  in  innovation  was  a  major  factor  in  the  decline  of  Sparta 
as  a  state.  "Her  defeat  by  the  Theban  Epaminondas  at  Leuctra  in  371  Qargely  through  a 
novel  oblicme  tactical  approach,  of  immense  hiture  significance)  left  her  no  more  than  an 
archaic  relic  fading  into  obscurity."^ 


What  about  Napoleon?  He  was  considered  a  military  genius.  Carl  von 
Qausewitz  alluded  to  Napoleon  in  his  writings  "On  military  genius"*  by  mentioning  "coup 
d'oeU"  and  "determination".  ^  ^  s .  4-u  '  -  ^  -  P  ^  ^ 


Napoleon  suffered  the  same  fate  as  the  commanders  in  Sparta  *-  complete 
defeat.  In  Russia,  where  Napoleon  lost  over  a  half  million  soldiers,  as  well  as  at  Waterioo, 
where  he  met  his  final  defeat,  he  possessed  the  same  "coup  d'oeil"  and  the  same 
"determination"  as  before.  If  he  was  such  a  military  genius,  why  did  he  fail?  For  me,  there 
is  no  conflict  here  -  ^^rrowing"  new  ideas  can  bring  temporary  success,  but  when  your 
ideas  become  known  to  your  military  opponents,  they  cease  to  be  effective,  bfis  enemies 
had  studied  his  patterns  of  waging  war  and  learned  firom  their  mistakes.  Over  time,  his 
previously  successful  methods  of  waging  war  began  to  fail.  If  he  had  produced  adequate 
new  ideas,  the  situation  might  have  changed;  then  we  would  have  more  reason  to  call  him 
“genius."  ■  ^ '  .  .  .  , 

After  looking  through  historical  examples,  let  us  ask  ourselves:  Do  we  have 
ways  to  properly  evaluate  new  techniques  and  the  imagination  to  break  through  the  bonds 
of  our  own  experience?  Do  our  leaders  accept  innovative  techniques  and  are  they  ready 
to  put  them  into  action?  Are  we  prepared  to  educate  future  innovative  leaders  to  become 
victorious  leaders?  ^  tH  o  ^  ^  ,ov> 


Before  answering  these  questions,  first  it  is  necessary  to  take  a  quick  look  at 
the  main  terms  used  in  this  paper:  "innovation  m-leadership"  and  "leadership  in  innovation." 
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THEORY,  AS  AN  INSTRUMENT  OF  ANALYSIS  FOR  INNOVATION  IN  LEADERSHIP 


There  are  many  books  on  leadership,*  but  there  is  no  single,  commonly 
accepted  definition  of  leadership.  More  often  than  not,  these  books  merely  fist  some 
desired  attributes  of  a  leader.'*  Attempts  to  define  leadership  usually  contrast  it  with 
“fellowship'',  management,"  or  sometimes  -  with  “headship.'"*  These  divisions  change 
from  author  to  author  who  often  use  terms  that  are  very  close  in  meaning  but  differ  in 
form.  For  example,  the  term  “transforming*'  leadership**  (as  opposed  to  “transactional” 
leadership)  in  one  publication  is  referred  to  as  "transformational"  leadership  in  another.** 


beU-«cV%  ■f’vv. 


/ 


This  basic  terminology  is  very  useful,  even  if  it  is  vague.  For  instance,  it  helps 
to  distinguish  between  a  Transactional  leader,  who  only  reacts  to  changes  within  the 
environment  and  a  Transformational  leader,  who,  himself,  creates  the  desired  environment 
hffchael  J.  Klrton  has  further  expanded  on  these  terms  and  developed  a  tool  to 
differentiate  between  “adaptors"  (Transactional  leaders),  'Innovators"  (Transformational 
leaders),  and  the  “bridgers"  that  link  them.  Research  has  shown  that  67%  of  the  observed 
leaders  fell  into  the  category  of  "bridgers"  which  has  the  characteristics  of  both  adaptors 
and  innovators.**  This  use  of  mathematical  approaches  shov^^some-movemeht  from  a 
checklist  mentality  to  a  practical  exploration  and  lea'cTthe  way  for  developing  a  plausible^ 
theory.  -r  v  .  ^  .  -  "  -  ^  ,  — 


Nevertheless,  some  authors  consider,  and  I  agree,  that  there  is  no  true 
leadership  theory  because  existing  literature  is  merely  a  series  of  descriptions,  empirical 
generalizations,  concepts,  or  sets  of  behavior  rules.** 


The  same  can  be  said  about  a  theory  of  innovation.  Much  has  been  written 
about  the  necessity  of  developing  new  products,  new  ideas,  new  methods...  Le., 
"producing  the  new"  and  "implementing  the  new",  but  there  was  no  theory  of  "the  new"  and 
of  innovation. 


A  good  place  to  start  is  to  examine  the  internal  form  of  the  word  “innovation." 
In+nov+at(e)+ion  --  has  a  prefix,  with  the  meaning  "inside";  a  root  derived  fifom  Latin 
"novus"  -  "new",  and  two  suffixes:  one  showing  positive  action  (compare;  dictate,  imitate, 
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participate,  etc.),  and  the  other  denoting  process.  Thus,  innovation  is  an  active  process 
which  implements  “the  new.“  But  how  do  we  create  “new”,  measure  "new”,  know  vtdiich 
“new”  is  correct?  How  do  we  become  innovative  leaders?  What  are  the  steps  for 
implemertting  the  “new*?  Can  we  produce  the  “new”  throughout  our  lives  to  continually 
grow  as  leaders? 

Realizing  the  absence  of  a  theory,  I  did  my  own  research  from  the  empirical 
to  the  theoretical  level.  From  this,  I  have  constructed  a  theory  which  currently  includes 
three  subtheories  and  provides  a  structural  model  for  "creating”,  as  a  whole,  as  well  as  for 
a  single  act  of  creation.  The  overall  theory  provides  a  single  basis  for  classifying 
newness,  comparing  rates  of  newness,  and  explaining  numerous  ways  of  producing  “the 
new”.  This  theory  helps  to  further  clarify  the  relationship  between  leadership  and 
innovation.  I  am  using  this  paper  to  discuss  the  use  of  the  theory  in  a  practical  research 
environment  rather  than  to  provide  a  detailed  description  of  the  entire  theory. 

While  analyzing  creative  and  innovative  work  in  different  individuals  and  in 
groups,  I  have  discovered  five  stages  which  are  always  present  in  every  successful 
innovation  process.’’  These  five  stages  are: 

l.  existential;  ' 

n.  communicative;  ’  - 

m.  instrumental; 

IV.  orientational; 

V.  innovative. 

During  the  first  stage,  an  idea  comes  into  existence.  It  occurs  in  the  mind  of  an  individuaL 
During  the  second  stage  (if  the  idea  is  caught,  imderstood,  and  accepted  at  the  first 
stage),  it  is  communicated  to  others.  Rs  a  rule  these  others  are  those  who  are  closest  to 
us  •  the  wife,  the  family,  a  firiend.  Truly  new  ideas  are  often  difficult  to  speak  about' 
because  we  lack  the  appropriate  words.  However,  those  first  conversations  help  to  wrap 
the  idea,  and  provide  the  opporUmity  to  attempt  to  materialize  the  idea  in  soimds,  in 
tones,  in  the  mechanics  of  speech.  At  the  third  stage  (if  the  idea  is  accepted  at  the 
second),  object-instrument  relations  are  clarified."  This  means  that  either  material  aspects 
or  logical  proofs  are  checked  and  evaluated.  At  the  fourth  stage,  the  object-instrumental 
relations  are  oriented  into  the  social  environment  (needs,  goals,  morale,  ethics,*etc.).  As 
a  rule,  this  is  a  relatively  small  environment  (director,  teacher,  editor,  and  so  on).  At  the 


fifth  stage,  the  worked-through  idea  makes  its  way  into  society  as  a  whole.  It  may  be 
presented  in  any  form;  a  machine,  substance,  patent,  article,  report,  etc. 

I  would  now  like  to  check  the  presence  of  these  stages  and  their  applicability 
to  military  leadership.  To  this  end,  it  is  reasonable  to  explore  both  successful  and 
unsuccessful  cases. 

The  latter  may  be  presented  by  using  the  well-known  case  of  Major  General 
William  (Billy)  Mitchell,  who  was  "the  leading  U.S.  prophet  of  air  power...  IVfitchell's  main 
ideas  were  to  divide  offensive  air  power  into  fighter,  bomber,  and  attack,  all  of  which  he 
believed  must  work  together...  He  was  the  first  to  show  the  effectiveness  of  aircraft 
against  warships  by  sinking  the  battleship  SMS  Ostfhesland."'*  Mitchell  predicted  the 
Japanese  attack  on  Pearl  Harbor,  he  fought  for  a  separate  air  force,  he  stressed  the  idea 
of  vital  centers  of  bombardment  for  achieving  a  victory. 

He  was  a  real  prophet  with  many  ideas  for  future  wars  -  all  of  these  are 
common  attributes  of  stage  I. 

4 

Some  researchers  try  to  trace  Mitchell’s  ideas  firom  original  authors  such  as 
Douhet,^  but  surely  Mitchell  had  a  lot  of  his  own  ideas  and  was  very  good  at  clearly 
defining  the  ideas  of  his  European  and  American  colleagues.  For  example,  the  idea  of 
"how  to  sink"  the  battleship  might  have  come  firom  Alexander  de  Seversky  (Russian).^' 
Mitchell  expressed  these  ideas  in  a  variety  of  meetings,  in  lectures,  in  his  Manual...  in 
return,  he  received  other  ideas  back  firom  his  "air-family."  This  is  clearly  at  the 
"communicative  stage"  -  stage  II. 

But  at  stage  m,  Mitchell  failed  to  find  out  the  appropriate  instruments  for 
1  proving  his  ideas.  There  were  no  sophisticated  and  properly  equipped  bombers,  the 
■  appropriate  bombs  had  not  been  developed  -  everything  was  put  together  in  a  hurry.  In 
the  end,  he  redefined  his  objectives,  namely,  to  "effectively"  destroy  the  battleship  rather 
than  go  through  a  full  experimental  process.  Mitchell  broke  the  rules  of  the  game  by  his 
"effective"  sinking,  as  a  result  he  made  many  enemies  of  Navy  leaders.** 

\:  '  •  >  A  A  -  _  '  .  ,  -  .  _  .  X  A  - 

■  .1.  .  >■  ■ 
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Although  failing  at  the  third  stage,  he  tried  to  climb  to  the  fourth.  He  wrote  and 
ptiblished  many  articles,  and  "went  over  the  heads  of  his  superiors  to  appeal  to  the 
American  public  for  support  for  air  power...  Mitchell  was  court-martialed  for  this 
insubordination  in  1925."^  He  continued  to  work  after  his  resignation,  but  by  this  time, 
editors  were  beginning  to  turn  away  from  him.  The  fourth  stage  (orientational  stage)  was 
condemned  to  failure  since  the  third  stage  was  not  successful. 

The  fifth  stage  (innovative)  did  not  take  place.  Mitchell  died  in  1936,  neaiiy 

forgotten. 


Only  after  1947  "Congress  posthumously  compared  his  fate  to  that  of  Joan  of 
Arc,  promoted  him  to  Major  General,  and  awarded  him  a  special  medal".^  For  this 
reason,  in  an  epilogue  to  my  research  on  Mitchell,  I  made  the  pun  that:  “Prophets  make 
no  profits,  they  need  to  die  in  order  to  stay  alive." 

From  a  theoretical  point  of  view,  Mitchell  could  be  named  “a  strategist  without 

strategy,"  if  we  mean  the  strategy  of  innovation  here.  He  lost  his  "battle,"  and  ceased  to 

be  an  effective  leader...  perhaps  the  result  was  that  the  U.S.  suffered  the  Pead  Harbor 

« 

tragedy.  If  so,  this  was  the  cost  of  his  failure. 

As  a  successful  example,  we  can  take  •  Vauban  -  firom  French  military  history. 

17th  Century  France,  in  general,  was  full  of  innovative  ideas  and  open  to 
newness.  Technical  and  organizational  development  were  the  most  important  aspects  for 
progress,  and  the  French  army  led  the  way  in  both  of  these  categories.  One  of  the  most 
famous  and  persistent  reformers  of  the  time  was  Vauban.  He  was  the  inventor  of  the  first 
satisfactory  bayonet,  he  invented  ricochet  fire,  he  found  fault  in  bronze  guns  and 
suggested  the  use  of  iron  in  its  stead,  he  experimented  with  sledges  for  transporting  heavy 
cannons,  he  invented  a  new  system  of  attack  for  taking  enemy  fortresses,  he  made 
valuable  contributions  to  architecture  for  new  fortresses,  and  much  more. 

Some  historians  say  that  his  legendary  success  was  due  to  ^e-faet-that  his 
writings  and  deeds  fell  on  the  well  prepared  soil  of  a  new  spirit  of  modernization  which 
was  very  much  a  topic  of  interest  to  the  bourgeoisie.  Others  say  he  is  simply  "a  brilliant 
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technician,  executing  blindly  the  tasks  dictated  by  historical  necessity  or  the  orders  of 
superiors  who  alone  did  all  the  strategic  thinking."^ 

ril  leave  it  to  the  historians  to  solve  these  problems.  However,  for  this  paper, 
it  is  only  important  to  highlight  that  Vauban: 

L  had  a  lot  of  ideas; 

n.  communicated  them  properly; 

m.  found  appropriate  instruments  for  their  realization; 

IV.  oriented  his  ideas  adequately  to  meet  the  needs  of  society,  and 
especially  the  needs  of  King  Louis  XIV  who  obviously  was  an  important 
part  of  society;  as  a  result  he 

V.  innovated  his  ideas  successfully. 

In  current  literature  it  is  sometimes  called  informing  key  people  and  ’selling’ 
the  idea  effectively."^  I  prefer  to  use  more  neutral,  less  market-oriented  terms. 

One  can  say  that  both  examples  are  not  examples  of  wars.  So  let  us  come 

back  to  the  fate  of  Napoleon.  He  was  always  looking  for  what  theorists  call  the 

• 

"Napoleonic  decisive  battle,"  and  it  was  new  for  him  not  to  be  able  to  find  such  a  batfie 
in  Russia.  It  was  new  for  him  to  seize  a  capital,  but  not  to  get  the  symbolic  key  of  the  city 
brought  to  him,  and  no  surrendering.  It  was  new  for  him  to  be  left  in  a  foreign  capital  full 
of  wine  stores,  yet  having  less  and  less  food  which  very  soon  caused  starvation  and  the 
fall  of  the  soldiers’  morale.  It  was  new  for  him  that  the  only  way  out  of  Moscow  -  was  to 
retreat  along  the  same  way  his  army  had  marched  earlier,  and  along  which  all  the  villages 
had  been  robbed  and  fields  burned.  Everything  was  new  for  him,  and  this  "new"  was 
arranged  for  him  by  Field  Marshall  Michael  Kutusov  who  was  (as  some  historians  say)  an 
"able  but  less  inspired"^  pupil  of  Alexander  Suvorov.  Napoleon  had  not  managed  to  deal 
with  all  of  this  "new." 

Imagine  the  influence  of  this  military  leader  -  Kutusov  •  who  managed  to  make 
I  the  Tzar  leave  his  palace,  evacuate  the  Kremlin  and  the  capital;  and  who  managed  to 
assure  the  population  and  his  army  in  the  necessity  of  such  a  step.  This  is  a  true  genius 
of  the  third,  fourth,  and  fifth  stages  in  our  model. 


Thus,  the  theory  works  in  analyzing  the  past:  “irmovation  in  leadership**  has 
played  a  key  role  in  success,  while  the  lack  of  “innovation  in  leadership"  has  resulted  in 
defeat  Knowing  the  importance  of  innovation  in  leadership  for  wars,  we  now  should 
investigate  the  field  of  innovation  itself  -  in  particular,  how  to  become  leaders  in 
innovation. 


APPLICATION  OF  THEOEY  FOR  LEADERSHIP  IN  INNOVATION 

During  peacetime,  the  senior  military  leader  creates  forces  and  structures,  he 
creates  plans  for  training,  he  creates  combat  potential,  he  creates  the  appropriate  living 
conditions  for  his  personnel,  he  creates  teams  for  executing  missions...  So,  he  creates, 
creates,  creates.  In  wartime,  he  creates  the  vision  of  a  campaign  to  overplay  his  enemy 
and  to  reduce  the  fog,  he  creates  versioris  of  operations  and  courses  of  action,  he  creates 
force  structures  capable  of  fighting  to  win,  he  creates  the  right  psychological  climate  for 
his  subordinates*  minds,  etc.  So,  again  he  creates,  creates,  creates. 

He  works  over  new  speeches,  looks  through  new  reports,  prepares  itew 
papers,  etc.  He  needs  new  ideas,  new  technical  decisions,  new  methods,  new  techniqiMs, 
new  approaches.  Every  day  brings  much  "new,"  and  a  commander,  or  a  senior  military 
leader,  as  any  leader,  should  know  a  lot  about  how  to  manage  the  new. 

The  theory  of  innovation  helps  to  explain  all  of  this  and  gives  one  an 
appropriate  understanding  of  the  creation  process,  which  now  becomes  controllable.  A 
leader  and  his  personnel  can  be  quickly  exposed  to  education  which  crucially  determines 
all  the  other  spheres  including  economic,  social,  political,  and  military.  Such  education 
became  the  first  field  of  application  for  this  new  theory  in  Russia. 

Innovative  education,  as  I  call  it,  includes  two  branches:  '*Creative 
Pedagogics"**  and  "Creative  Metapedagogics."**  Irmovative  education  (Creative 
Pedagogics)  is  greatly  beneficial;  during  our  experiments,  it  increased  an  individual’s 
ideation  capabilities  100,000  -  1,000,000  times,  and  can  make  an  average  person  equal  to 
a  genius  in  this  specific  eispect.  Innovative  education  stimulates  motivation  and  leads  to 
a  rise  in  learning  capabilities  and  a  boost  in  productivity. 


At  the  next  level,  Creative  Metapedagogics,  works  as  a  specialized  rrwtacourse 
for  teachers  (managers,  leaders),  and  equips  them  with  the  theoretical  basis  and  practical 
methods  for  boosting  creativity  in  themselves  and  in  their  students.  It  provides  instruments 
for  rearranging  any  discipline. 

These  metacourses  were  developed  and  tested  over  the  last  five  years,  under 
the  supervision  of  'vlinistry  of  Defense  Military  Institute  and  Russian  Academy  of  Sciences 
Center  for  Creative  Research  (both  located  in  Moscow,  Russia).  They  were  shown  to  be 
efficient  and  promising  and  were  implemented  in  fi'^'e  colleges,  including  two  teachers’ 
colleges.  Recently,  these  courses  have  been  successfully  implemented  in  the  Center  of 
Foreign  Languages,  and  several  scientific  and  economic  institutions  in  Russia. 

In  a  recent  article,  written  in  collaboration  with  the  editor  of  two  central 
educational  journals  C'Peoples  Education"  and  "Higher  Education  Bulletin"),  we  examined 
approaches  to  education  as  we  prepare  to  enter  the  next  century;  we  came  to  an 
agreement  that  "innovative  education",  because  of  its  progressive  approach,  might  very 
weU  be  called  "EDUCATION-XXI." 

« 

The  question  then  arises:  Does  this  theory  have  application  within  the  Air 

University? 


CONCLUSION 

Looking  through  the  history  of  military  events  and  leaders’  biographies,  one  can 
find  much  evidence  that  innovative  leaders  had  more  of  a  chance  for  success  than  those 
commanders  who  were  status  quo  oriented.  Innovative  orientation,  more  often  than  not, 
differentiates  between  an  effective  leader  and  one  who  is  not.  To  some  extent  we  can  say 
that  innovation  forms  the  leader. 

However,  throughout  history,  innovative  leadership  has  often  been  derived 
intuitively  -  and,  for  that  reason,  success  was  irregular.  But,  innovation,  in  all  its 
variations,  can  be  explained  by  a  theory,  by  a  scientific  approach  which  increases  the 
probability  of  success.  This  theory  clarifies  the  relationship  between  innovation  and 
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leadership  as  well  as  emphasizes  the  need  to  introduce  innovative  education  for  bringing 
up  new  leaders.  These  new  leaders  will  possess  more  powerful  instruments  for  producing 
“the  new”  and  be  better  equipped  for  dealing  with  future  problenui. 


But,  theory  itself  and  new  methods  of  teaching  require  special  research  and 
constant  reviewing  in  order  to  provide  leadership  in  innovation.  This  theory  of  iimovation 
has  definite  applicability  within  the  Air  War  College.  In  particular,  the  teaching 
techniques,  used  in  the  innovative  leadership  programs  could  complement  the  military 
course  work  as  well  as  the  research  and  project  assignments  of  the  students.  This 
structured  course  on  innovative  education  could  add  one  more  tool  which  would  continue 
to  place  the  Air  University  at  the  cutting  edge  of  Armed  Forces  Education  -  or  Education* 
XXL 


Note:  The  process  of  producing  "the  new"  Li  research  follows  the  same  five  steps  in 
producing  "the  new,"  in  everyday  activities.  Theory  (or  any  other  concrete  innovation}  has 
these  five  stages.  This  article  went  through  the  same  five  stages  during  its  preparation: 
1.  the  birth  of  the  idea;  11.  initial  discussions  (communication)  with  the  advisor;  m.  fint^g 
instruments  for  developing  the  idea  (Professional  Writing  Program  Book,  all  other  books, 
articles,  dictionaries,  etc.);  IV.  orientation  toward  the  educational  process;  V.  typing, 
giving  the  document  to  the  advisor  and  seminar  director  for  evaluation  (innovation). 


More  than  that,  the  structure  of  the  article  follows  the  same  five  stages:  I.  thesis;  H.  first 
communication  -  historians’  opinions  (Introduction);  HI.  instrumental  aspect  (theory, 
model,  terms,  etc.  for  the  explanation  of  innovation  in  leadership);  IV.  orientational  aspect 
of  ideas  for  educational  problem  solving  and  leadership  in  innovation;  V.  innovating 
(conclusion)  with  recommendations  for  implementation  of  innovative  education  into  Air 
University.  I  call  this  regularity  "the  law  of  pentad"  which  shows  the  repetition  of  these  five 
stages  in  the  macro,  large,  medium,  small,  and  micro  processes. 
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EDUCATION 

1992  - 1993  Air  War  College  of  the  Air  University,  Maxwell  AFB,  Montgomery,  Alabama. 
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Alabaora,  for  military,  businessmen,  clergy,  and  others  trav^g  to  Russia. 
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